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Abstract: This study evaluates the AIESEC Incoming Global Volunteer (IGV) Program at the 

Veteran National Development University in Yogyakarta using the CIPP (Context, Input, Process, 

Product) evaluation model. Employing a descriptive qualitative approach, data were collected through 

interviews, non-participatory observation, and documentation studies, with validity ensured through 

triangulation. The findings reveal that the IGV Program is highly relevant to the university’s 

internationalization agenda and contributes significantly to strengthening cross-cultural competencies 

among students. The availability of resources and the overall implementation of the program have 

been effective, though improvements are needed in ensuring consistent mentoring for international 

participants. The evaluation highlights that the program has generated positive outcomes, particularly 

in enhancing intercultural competencies and fostering collaboration with local partners. These results 

underscore the importance of sustaining and refining the IGV Program as a strategic initiative to 

support global engagement and student development. 
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1. Introduction 

The internationalization of higher education requires universities to provide cross-

cultural experiential learning to enhance students' global competencies (Forh et al., 2024; 

Nelson, 2023). International exchange and volunteer programs have been shown to 

contribute to strengthening students' leadership, intercultural competencies, and social 

awareness, while also supporting the achievement of the Sustainable Development Goals 

(SDGs), particularly SDG 4 and SDG 17 (Scheinert et al., 2019; Chen et al., 2023; Molnar et 

al., 2025). 

AIESEC is an international non-profit youth organization that facilitates leadership 

learning through cross-cultural service learning-based Global Volunteer programs (AIESEC, 

2025; Yanti et al., 2023). The Yogyakarta “Veteran” National Development University 

consistently implements the Incoming Global Volunteer (IGV) Program through the 

AIESEC Local Committee as part of its campus internationalization efforts and the 
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implementation of the Merdeka Belajar Kampus Merdeka (Independent Learning, 

Independent Campus) policy (AIESEC, 2024; Wiranto et al., 2022). 

Although the IGV Program has been running regularly, to date its implementation at 

UPN “Veteran” Yogyakarta has not been evaluated academically. Variations in resource 

readiness, mentoring processes, and adaptation of international participants indicate the need 

for systematic evaluation to assess the effectiveness of the program (Sari et al., 2022; Steckley 

& Steckley, 2022). Therefore, the CIPP (Context, Input, Process, Product) evaluation model 

is used to comprehensively evaluate the IGV Program in order to support program quality 

improvement and sustainability (Yoshany et al., 2025). 

Building upon this foundation, the internationalization agenda in higher education 

increasingly positions non-formal and experiential learning as a strategic complement to 

formal curricula, particularly in responding to complex global and social challenges (Ahmad 

et al., 2022; Almeida & Morais, 2025; Bradea, 2023). Universities are no longer assessed solely 

on academic outputs but also on their capacity to cultivate soft skills, ethical awareness, and 

global citizenship among students through structured international engagement (Ali & 

Hastuti, 2022; Bedoya-Guerrero et al., 2024; Beuken et al., 2025). Volunteer-based 

international programs thus function as learning ecosystems in which students internalize 

leadership values, intercultural sensitivity, and problem-solving competencies through real-

world social contexts (Chan et al., 2021; Chen et al., 2023). In this respect, Global Volunteer 

initiatives align with contemporary educational paradigms that emphasize transformative 

learning, employability, and sustainable development outcomes beyond traditional 

classroom boundaries (Adeoye, 2025). 

From a pedagogical perspective, Global Volunteer programs operate within the 

domain of non-formal education, which is recognized for its flexibility, contextual relevance, 

and responsiveness to societal needs (Almeida & Morais, 2025; Bradea, 2023). Such 

programs enable participants to engage in intercultural communication processes that 

significantly shape their global competencies, adaptability, and cross-cultural understanding, 

particularly in host-country environments like Indonesia (Anfas et al., 2023). Empirical 

studies demonstrate that international service-learning experiences contribute to measurable 

growth in global citizenship, intercultural effectiveness, and social responsibility among 

university students (Chan et al., 2021; Chen et al., 2023). Consequently, the evaluation of 

these programs requires analytical frameworks capable of capturing both educational 

processes and multidimensional learning outcomes. 

Within this context, AIESEC’s Global Volunteer program represents a structured 

model of youth-led international volunteering that integrates leadership development, cross-

cultural exchange, and community-based service (AIESEC, 2025b). The Incoming Global 

Volunteer program implemented at the Yogyakarta “Veteran” National Development 

University reflects institutional efforts to operationalize internationalization and the Merdeka 

Belajar Kampus Merdeka policy through experiential learning pathways (Wiranto et al., 

2022). By hosting international volunteers, the university creates reciprocal learning spaces 

where local stakeholders and international participants co-construct knowledge, values, and 

social awareness. However, variations in mentoring quality, institutional readiness, and 

participant adaptation underscore the importance of evidence-based evaluation to ensure 

program effectiveness and sustainability (Sari et al., 2022). 

Program evaluation in education is fundamentally oriented toward decision-making, 

quality assurance, and continuous improvement, particularly in complex and multi-

stakeholder initiatives such as international volunteer programs (Arifin, 2015; Arbeni et al., 

2025). Among various evaluation approaches, the CIPP model offers a comprehensive 

framework that examines contextual relevance, resource adequacy, implementation 

processes, and program outcomes in an integrated manner (Chang & Wang, 2024; 
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Chanthalangsy et al., 2024). The model has been widely applied in educational and training 

contexts to align program design with implementation realities and learner achievements 

(Baybayan, 2025). Its holistic orientation makes the CIPP model particularly suitable for 

assessing programs that combine formal objectives with non-formal learning dynamics, such 

as the IGV Program. 

Methodologically, the application of the CIPP model necessitates systematic data 

collection and analysis strategies that are sensitive to qualitative and quantitative dimensions 

of program implementation (Ardiansyah et al., 2023; Chand, 2025). Context and input 

evaluations require an examination of institutional policies, stakeholder expectations, and 

resource preparedness, while process evaluation focuses on mentoring mechanisms, 

intercultural facilitation, and operational coordination. Product evaluation, in turn, 

emphasizes learning outcomes, soft skills development, and broader social impacts 

experienced by both volunteers and host communities (Ali & Hastuti, 2022; Bedoya-

Guerrero et al., 2024). The rigor of such evaluation is strengthened through appropriate 

sampling strategies and triangulation of data sources to ensure credibility and analytical depth 

(Andriani et al., 2025). 

Therefore, evaluating the AIESEC Incoming Global Volunteer Program at the 

Yogyakarta “Veteran” National Development University using the CIPP model is not merely 

an administrative exercise but a strategic academic endeavor. It contributes to the 

advancement of educational evaluation literature by providing empirical insights into the 

governance and outcomes of international volunteer programs in higher education settings 

(Arbeni et al., 2025; Chang & Wang, 2024). Moreover, the findings are expected to inform 

institutional policy, enhance program quality, and reinforce the university’s role in advancing 

sustainable, inclusive, and globally oriented education (Adeoye, 2025; Chen et al., 2023). 

Ultimately, such evaluation supports the long-term sustainability of internationalization 

initiatives by ensuring their alignment with educational goals, stakeholder needs, and global 

development agendas. 

2. Preliminaries or Related Work or Literature Review 

Program Evaluation Theory 
This study uses program evaluation theory with the CIPP (Context, Input, Process, 

Product) model developed by Stufflebeam as a decision-oriented evaluation approach 

(Stufflebeam & Shinkfield, 2007; Sadeghi-Bazargani et al., 2025). The CIPP model 

emphasizes that program evaluation should not only focus on the final results, but also on 

the needs underlying the program, the readiness of resources, and the quality of the 

implementation process (Nurrahman et al., 2023; Chanthalangsy et al., 2024). 

The CIPP model is relevant for evaluating the AIESEC Incoming Global Volunteer 

(IGV) Program, which is based on experiential service-learning and cultural exchange. The 

context component assesses the relevance of program objectives, the input component 

assesses resource readiness and mentoring, the process component evaluates 

implementation and cross-cultural adaptation, and the product component assesses the 

program's impact on participants' intercultural competence and leadership development 

(Pradhan et al., 2024; Nguyen & Condry, 2023; Gregorová et al., 2025). This approach 

enables comprehensive and sustainable program assessment. 

Evaluation 
Evaluation is a systematic process to assess the achievement of program objectives by 

comparing plans and results and includes the context, inputs, and implementation process 

(Tyler, 1950; Novalinda et al., 2020; Herdha et al., 2024). The objectives are to obtain valid 

and objective information, improve the quality of education, support strategic decision-
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making, and ensure program accountability (Iqbal et al., 2024; Herdha et al., 2024; Zahroh 

& Hilmiyati, 2024; Djuanda, 2020; Arbeni et al., 2025) 

Evaluation Models 
Various evaluation models assess program effectiveness based on objectives, 

processes, and outcomes. Kirkpatrick emphasizes reactions, learning, behavior, and results 

(Kirkpatrick & Kirkpatrick, 2006; Jusoh et al., 2024), while CIPP focuses on context, inputs, 

processes, and products (Stufflebeam; Chang & Wang, 2024; Karim, 2025), Countenance 

assesses initial conditions, processes, and outcomes with descriptions and considerations 

(Stake; Riinawati, 2021; Wardani et al., 2022), Scriven distinguishes between formative and 

summative as well as goal-free evaluation (Clinton & Hattie, 2024; Youker, 2024), CSE-

UCLA assesses programs from planning to outcome certification (Rusmulyani et al., 2022; 

Sri Wahyuni & Ahmad, 2024), and Discrepancy Evaluation highlights the gap between 

standards and implementation (Provus; Baybayan, 2025) 

CIPP Evaluation Model (Context, Input, Process, Product) 
The CIPP evaluation model was developed by Stufflebeam as a comprehensive 

evaluation framework for assessing programs holistically through the components of 

context, input, process, and product (Stufflebeam & Coryn, 2014). Context evaluation 

assesses the suitability of program objectives to participant needs and environmental 

conditions (Chan et al., 2021; Gregorová et al., 2025; Pinna Pintor & Premazzi, 2024). Input 

evaluation assesses the readiness of resources, planning, and institutional support that 

supports program implementation (Ratnayake & Lederer, 2024; Liao et al., 2025; Schultes et 

al., 2025). Process evaluation monitors program implementation, the quality of assistance, 

and the coordination of activities to ensure they are in line with the plan (García, 2023; 

Schulte, 2024). Product evaluation assesses the results and impact of the program, including 

the development of participants' intercultural competence, empathy, and social adaptation 

(Tian & McConachy, 2021; Kyaw & Mar, 2023). The CIPP model enables continuous 

program evaluation as a basis for decision-making and program improvement. 

Non-Formal Education  
Non-formal education is a structured learning process outside the formal system that 

is flexible, participatory, and based on direct experience (Almeida & Morais, 2025; 

Sriwahyuni et al., 2023; Bradea, 2023). Its purpose is to develop the potential, social skills, 

empathy, and character of participants and to support lifelong education (Government of 

Indonesia, 2003; Solehuddin et al., 2025; Lee et al., 2025). Its characteristics are flexible, 

contextual, and involve direct interaction, and it can be organized by communities, 

institutions, or social organizations (Syaadah et al., 2022; Ilbad & Ismaniar, 2021; Sudarsono 

& Abad, 2024). Programs such as AIESEC's Incoming Global Volunteer (IGV) demonstrate 

non-formal education practices through real activities and cultural exchanges (Sriwahyuni et 

al., 2023; Ahmad et al., 2022). 

Technical Skills (Hard Skills) 
Hard skills are specific, measurable technical abilities acquired through education, 

training, or practice, including factual knowledge, operational skills, and the ability to apply 

knowledge in tasks (Lamri & Lubart, 2023; Putri et al., 2023; Marzuki et al., 2024). Hard 

skills are an important foundation for completing tasks effectively and professionally, 

including in the Incoming Global Volunteer (IGV) program to support participant 

contributions (Nurbaiti & Putri, 2024; Dempsey-Brench & Shantz, 2022). 

Hard skill indicators include: the ability to operate tools or technology independently, 

follow technical procedures accurately, and produce accurate and consistent output (Elsa & 

Cahayani, 2024; Firdaus, 2024; Suyatmo et al., 2024; Maulidiyah & Ubaidillah, 2024; Rikala 

et al., 2024). In the context of IGV, hard skills are evident in how participants prepare 

materials, use supporting devices, and document activities professionally. 

Non-Technical Skills (Soft Skills) 
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Soft skills are interpersonal and intrapersonal abilities that support communication, 

cooperation, leadership, emotional management, critical thinking, and adaptation in various 

social and professional situations (Beuken et al., 2025; Adeoye, 2025; Kearney et al., 2024; 

Parveen & Sharma, 2023). Soft skills develop through direct interaction experiences, such as 

volunteering or social activities, which encourage empathy, collaboration, and decision-

making (Dempsey-Brench & Shantz, 2022; Giancaspro & Manuti, 2021). 

Soft skill indicators include communication skills, teamwork, leadership, critical 

thinking, time management, independence, flexibility, emotional management, innovation, 

and results orientation (Ali & Hastuti, 2022; Rizakhojayeva et al., 2025; Hadi Sulistyanto et 

al., 2025; Bedoya-Guerrero et al., 2024; Mohammed & Ozdamli, 2024; Nadeem & 

Zabrodskaja, 2023). In the AIESEC Incoming Global Volunteer (IGV) Program, soft skills 

are important for adapting to new cultures, collaborating with international volunteers, and 

dealing with unexpected situations effectively. 

Intercultural Competence 
Intercultural competence is the ability to understand, appreciate, and adapt when 

interacting with people from different cultures, including cultural awareness, sensitivity to 

differences, and behavioral adaptability (Roza et al., 2024; Anfas et al., 2023; Lemmons, 2023; 

Mayer et al., 2024; Pinna Pintor & Premazzi, 2024; Guillén-Yparrea & Ramírez-Montoya, 

2023). This competence develops through direct experience, training, and self-reflection, and 

is important for academic, professional, and cross-cultural social interaction success. 

Indicators of Intercultural Competence include: Cognitive: understanding the values, norms, 

and communication styles of other cultures (Gutiérrez-Santiuste & Ritacco-Real, 2023). 

Affective: empathy, curiosity, and openness to differences (Gutiérrez-Santiuste & Ritacco-

Real, 2023; Roza et al., 2024). Behavioral: the ability to adapt communication and actions to 

the cultural norms of the interlocutor, self-reflection, emotional stability, and openness to 

multicultural interactions (Mitchell, 2023; Kuffuor et al., 2024; Genkova & Schreiber, 2025; 

Roza et al., 2024). 

Incoming Global Volunteer (IGV) Program 
IGV is a short-term international volunteer exchange program organized by AIESEC, 

involving young participants aged 18–30 from various countries to engage in social projects 

and cultural exchange. Participants are self-funded and go through stages of registration, 

preparation, and implementation of social projects on site (AIESEC, 2025; Yanti et al., 2023). 

The objectives of IGV are to develop leadership, soft skills, and cross-cultural 

competencies, as well as to provide a social impact that supports the Sustainable 

Development Goals (SDGs) (Wiranto et al., 2022; AIESEC, 2025). The program is 

experiential learning, cross-cultural immersive, and structured, with short-term 

characteristics (6–8 weeks) and a focus on education, the environment, and community 

empowerment (Yanti et al., 2023; Molnar et al., 2025). 

At UPN “Veteran” Yogyakarta, IGV is managed by the AIESEC Local Committee, 

assisted by a Project Manager, Local Volunteers, and Host Families, with academic guidance 

from lecturers. Participants are placed in local social projects to develop leadership skills, 

cultural adaptation, and build multicultural interactions (Aulia W., interview; AIESEC, 2025). 
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Conceptual Framework 

 
Figure 1. Conceptual Framework. 

3. Materials and Method 

Type of Research 
This study uses program evaluation research with the CIPP (Context, Input, Process, 

Product) model to assess the effectiveness of the AIESEC Incoming Global Volunteer 

(IGV) Program at UPN “Veteran” Yogyakarta (Sugiyono, 2017; Meri et al., 2023). A 

qualitative descriptive approach was chosen to understand the context, process, and impact 

of the program in depth (Sugiyono, 2022). Context Evaluation: Assessing the relevance of 

the program to the needs of students and campuses, including cross-cultural experiences, 

social awareness, and leadership (Meri et al., 2023). Input Evaluation: Assessing the readiness 

of resources, implementer competencies, participant recruitment, facilities, briefing 

materials, and funding support (Nguyen & Condry, 2023). Process Evaluation: Examining 

the implementation of activities, committee coordination, Local Volunteer and Host Family 

assistance, and monitoring during the program (Sugiyono, 2022). Product Evaluation: 

Assessing the results in terms of improved communication skills, leadership, teamwork, 

intercultural understanding, and impact on the community, as well as recommendations for 

program development (A. M. Yusuf, 2017). 

Place and Time 
The research was conducted at UPN “Veteran” Yogyakarta from August 1 to October 

31, 2025, covering all stages of the IGV program implementation. 
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Research Subjects  
Participants were selected purposively based on their experience and direct 

involvement. Main participants: the three best Exchange Participants from the Summer 

2024, Winter 2024, and Summer 2025 periods; supporting participants: one Local Volunteer, 

two Organizing Committee members, and one Local Committee President (Andriani et al., 

2025; Azwar, 2022). This CIPP-based evaluation provides a comprehensive overview of the 

effectiveness, process, and impact of IGV, as well as a basis for recommendations for further 

program development. 

Data Collection Techniques and IGV Evaluation Analysis 
The evaluation research of the AIESEC Incoming Global Volunteer (IGV) Program 

used observation, interviews, and documentation techniques to obtain primary data from 

Exchange Participants, the Organizing Committee, Local Volunteers, and the Local 

Committee President (Sugiyono, 2022; Pratiwi et al., 2023). Observation: Conducted non-

participatory through documents and visual evidence to assess program implementation in 

the field (Ardiansyah et al., 2023). Interviews: Semi-structured to explore participants' 

experiences, perceptions, and obstacles related to the program (Shoozan & Mohamad, 2024; 

Westland et al., 2025). Documentation: Analysis of archives, reports, photos, and videos to 

reinforce observation and interview data (Chand, 2025; Manzoli, 2024). 

The data collection instruments consisted of observation guidelines, interviews, and 

document analysis prepared in accordance with the research objectives (Sugiyono, 2022; 

Yusuf, 2017). Data validity is maintained through triangulation of sources and methods, 

comparing information from various participants and techniques to ensure data consistency 

and credibility (Moleong, in Aimi et al., 2024; Luthfiyani & Murhayati, 2024). 

Data analysis follows the Miles & Huberman model: data reduction, presentation, and 

conclusion drawing. Data is analyzed based on the CIPP components (context, input, 

process, product) to produce systematic and credible interpretations (Sugiyono, 2017; 

Qomaruddin & Sa'diyah, 2024). 

The criteria for program success are determined if the implementation meets or 

exceeds the indicators in each CIPP component. The level of achievement is categorized as 

successful, moderately successful, and unsuccessful to assess the effectiveness of the 

program clearly and measurably (Sugiyono, 2022). 

4. Results and Discussion 

This study evaluates the AIESEC IGV Program at UPN “Veteran” Yogyakarta using 

the CIPP model (Sugiyono, 2022). The focus was determined through interviews, 

observations, and documentation, and developed based on field findings. The research 

locations included partner schools, international participant environments, and MSME 

partners in Yogyakarta and Sleman.  

Context Evaluation 

 
Figure 2. Presentation of the “Happy Bus” Project by the AIESEC UPN “Veteran” 

Yogyakarta IGV Team to Purwokinanti Partners. 
 

The results of the study show that the AIESEC Incoming Global Volunteer (IGV) 

Program at UPN “Veteran” Yogyakarta has a relevant and strong implementation context. 



International Journal of Social Science and Humanity 2025 (December), vol. 2, no. 4, Kustiyana, et al. 205 of 213 

 

This program supports campus policies on the internationalization of education, provides 

local students with direct experience working with international participants, and responds 

to the needs of international participants for cross-cultural and social experiences (Local 

Committee President; Exchange Participant). 

 

 
Figure 3. Exchange Participants Conducting Teaching Activities. 

 
Local students involved as the Organizing Committee and Local Volunteers gained 

soft skills development, including coordination, communication, leadership, and cultural 

adaptation (Organizing Committee; Local Volunteers). Partner schools and students 

benefited from interactive learning and increased self-confidence, while MSME actors gained 

new insights for business development through interaction with international participants 

(Local Volunteers; Exchange Participants). The IGV program aligns the needs of relevant 

parties with program objectives, resulting in a strong foundation for implementation and 

supporting subsequent evaluation using the CIPP model (Sugiyono, 2022).  

The IGV program is relevant to the needs of all parties and supports the 

internationalization of UPN “Veteran” Yogyakarta (Stufflebeam & Coryn, 2014; Forh et al., 

2024). Exchange Participants gain cross-cultural and social experiences (Scheinert et al., 

2019), local students develop coordination and communication skills (Yanti et al., 2023; 

Molnar et al., 2025), partner schools experience more interactive learning (Rahmi, 2024), and 

MSMEs gain new perspectives for business development (Chen et al., 2023; Napil et al., 

2025). Overall, the context aspect of the program is in the good category. 

The context evaluation further demonstrates that the IGV Program operates within a 

robust non-formal education framework that effectively complements formal higher 

education objectives. Non-formal educational initiatives such as international volunteering 

have been widely recognized for their capacity to address social needs while simultaneously 

fostering learner autonomy and civic engagement (Ahmad et al., 2022; Almeida & Morais, 

2025; Bradea, 2023). In this study, the IGV Program’s contextual relevance is reflected in its 

alignment with institutional internationalization goals and community-based learning 

orientations, consistent with the strategic role of experiential education in contemporary 

universities (Adeoye, 2025). This alignment confirms that the program context not only 

supports academic policies but also responds to broader societal and developmental 

demands. 

From an intercultural perspective, the presence of international Exchange Participants 

creates an immersive environment that facilitates meaningful cross-cultural interaction. Prior 

research indicates that such environments significantly enhance intercultural communication 

competence, cultural empathy, and global awareness among participants (Anfas et al., 2023; 

Chan et al., 2021). The findings reveal that Exchange Participants experienced direct 

engagement with local communities, schools, and MSMEs, allowing them to contextualize 

global issues within local realities. This experiential exposure reinforces the notion that 

international service-learning programs contribute substantively to global citizenship 

development and sustainable learning outcomes (Chen et al., 2023). 
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For local students serving as Organizing Committee members and Local Volunteers, 

the program context provided a practical arena for soft skills acquisition. Skills such as 

leadership, teamwork, communication, and problem-solving emerged organically through 

coordination with international participants and external partners. These findings are 

consistent with studies highlighting the role of campus-based and extracurricular programs 

in strengthening employability-oriented competencies among university students (Ali & 

Hastuti, 2022; Bedoya-Guerrero et al., 2024; Beuken et al., 2025). Thus, the IGV Program 

context functions as a developmental space that bridges academic learning with real-world 

professional skill formation. 

The benefits of the IGV Program context also extend to partner schools, where 

interactive and participatory teaching approaches introduced by Exchange Participants 

contributed to increased student engagement and self-confidence. Contextually rich learning 

environments are known to enhance student motivation and conceptual understanding, 

particularly when learning activities are delivered through interactive and culturally diverse 

methods (Aimi et al., 2024). The integration of international volunteers into classroom 

activities aligns with contemporary pedagogical approaches that emphasize learner-centered 

and experiential instruction. As such, the program context supports pedagogical innovation 

within partner institutions. 

In addition, MSME partners involved in the IGV Program benefited from intercultural 

exchanges that introduced new perspectives on entrepreneurship, marketing, and 

innovation. Volunteer service programs have been shown to stimulate local capacity building 

by facilitating knowledge transfer and cross-cultural dialogue between global volunteers and 

local economic actors (Chen et al., 2023). Within the context of this study, MSMEs reported 

gaining insights into global business practices and creative problem-solving strategies. This 

demonstrates that the IGV Program context contributes not only to educational outcomes 

but also to local economic empowerment. 

From an evaluation standpoint, the strong contextual alignment identified in this study 

provides a solid foundation for subsequent input, process, and product evaluations within 

the CIPP framework. Context evaluation is critical in determining whether program 

objectives are responsive to stakeholder needs and institutional priorities (Arifin, 2015; 

Arbeni et al., 2025). The relevance observed across multiple stakeholder groups indicates 

that the IGV Program meets the essential contextual criteria for effective program 

implementation. Similar findings have been reported in other CIPP-based evaluations, where 

contextual coherence significantly influenced program success (Chang & Wang, 2024; 

Chanthalangsy et al., 2024). 

Methodologically, the credibility of these contextual findings is strengthened through 

the use of interviews, observations, and documentation, which are widely endorsed 

qualitative data collection techniques in educational evaluation research (Ardiansyah et al., 

2023; Chand, 2025). Appropriate sampling strategies ensured that diverse stakeholder 

perspectives were represented, enhancing the depth and validity of the analysis (Andriani et 

al., 2025). Overall, the context evaluation results position the IGV Program at UPN 

“Veteran” Yogyakarta within the “good” category, indicating a high level of relevance, 

responsiveness, and strategic alignment. This strong contextual foundation supports the 

continuation and further development of the program within a sustainable and academically 

accountable framework (AIESEC, 2025b; Baybayan, 2025). 

Input Evaluation  
Input evaluation assesses the readiness of human resources, planning, institutional 

support, and facilities for the IGV Program.  
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Figure 4. Timeline of the AIESEC IGV Program at UPN “Veteran” Yogyakarta Summer 

Period. 
 

The study shows that the Organizing Committee prepared preliminary information 

and coordinated with partner schools, Local Volunteers accompanied international 

participants from the start, Host Families provided accommodation and cultural orientation, 

and partner schools and MSMEs provided learning spaces and hands-on experiences. 

Overall, the program inputs were well prepared and supported the effective implementation 

of activities. 

The input aspect shows the readiness of human resources, institutional support, and 

adequate facilities. The Organizing Committee and Local Volunteers are effective in 

planning and mentoring, Exchange Participants receive pre-departure information but still 

need initial adaptation, and MSMEs provide additional experiences. Overall, the program 

inputs are considered good (Stufflebeam & Coryn, 2014; Ratnayake & Lederer, 2024; 

Schultes et al., 2025; Liao et al., 2025; Nguyen & Condry, 2023). 

The input evaluation indicates that the IGV Program at UPN “Veteran” Yogyakarta 

is supported by well-structured human resources and institutional arrangements that align 

with the principles of effective non-formal education. Adequate preparation of inputs is 

essential to ensure that experiential and volunteer-based programs function optimally within 

higher education settings (Ahmad et al., 2022; Almeida & Morais, 2025). In this study, the 

readiness of the Organizing Committee, Local Volunteers, Host Families, and partner 

institutions reflects a coherent distribution of roles and responsibilities. Such readiness 

corresponds with the view that strong input components significantly determine the quality 

and sustainability of educational programs (Arifin, 2015; Arbeni et al., 2025). 

Human resource readiness emerged as a central strength of the IGV Program, 

particularly in relation to the Organizing Committee and Local Volunteers. Their capacity to 

conduct planning, coordination, mentoring, and problem-solving illustrates the development 

of leadership and managerial competencies that are widely associated with volunteer-based 

learning environments (Ali & Hastuti, 2022; Beuken et al., 2025). These findings support 

previous research suggesting that student involvement in program management enhances 

soft skills and professional readiness (Bedoya-Guerrero et al., 2024). From an input 

perspective, the availability of competent student organizers ensures that program objectives 

can be translated effectively into operational activities. 

Institutional support from AIESEC and UPN “Veteran” Yogyakarta also plays a 

crucial role in strengthening program inputs. Clear timelines, structured activity designs, and 

coordination with external partners indicate that institutional planning mechanisms function 

effectively. According to AIESEC (2025b), Global Volunteer programs require strong 

institutional backing to maintain consistency between global standards and local 

implementation. This study confirms that such support contributes positively to the 
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readiness and stability of the IGV Program, in line with broader evaluations of international 

service-learning initiatives (Chan et al., 2021; Chen et al., 2023). 

The preparation provided to Exchange Participants constitutes another important 

input dimension. Pre-departure information and initial briefings helped participants 

understand program goals and local contexts, although early-stage cultural and 

environmental adaptation remained a challenge. Similar findings have been reported in 

studies on international students’ intercultural experiences, which emphasize that orientation 

programs are necessary but not always sufficient to ensure smooth adaptation (Anfas et al., 

2023). Nonetheless, the availability of Local Volunteers and Host Families mitigated these 

challenges by offering continuous guidance and cultural support. 

Host Families represent a distinctive input that enhances the experiential quality of the 

IGV Program. By providing accommodation and daily cultural exposure, Host Families 

function as informal educators within the non-formal learning ecosystem. Volunteering 

literature highlights that immersion in local communities strengthens intercultural 

understanding and social learning outcomes (Bradea, 2023; Chen et al., 2023). Therefore, the 

involvement of Host Families significantly enriches program inputs by extending learning 

beyond formal activity settings. 

Partner schools and MSMEs also constitute critical input components by offering 

authentic learning spaces and practical engagement opportunities. In educational contexts, 

access to real-world environments is known to enhance conceptual understanding, 

motivation, and relevance of learning experiences (Aimi et al., 2024). For MSMEs, 

collaboration with international volunteers enables exposure to new ideas and global 

perspectives, reinforcing the reciprocal benefits of volunteer programs (Chen et al., 2023). 

These partnerships demonstrate that the IGV Program inputs are not limited to internal 

resources but are strengthened through external collaboration. 

From an evaluation standpoint, the adequacy of inputs identified in this study provides 

a strong basis for effective process and product outcomes within the CIPP framework. Input 

evaluation focuses on assessing whether available resources and strategies are sufficient to 

achieve program goals (Stufflebeam & Coryn, 2014; Chang & Wang, 2024). The findings 

indicate that the IGV Program meets these criteria, as human resources, facilities, and 

institutional support are largely in place. Consequently, the input aspect of the IGV Program 

at UPN “Veteran” Yogyakarta can be categorized as good, supporting its continued 

implementation and future improvement (Chanthalangsy et al., 2024; Baybayan, 2025). 

Process Evaluation  
Process evaluation assesses the implementation of the IGV Program from orientation 

to activities at partner schools and supporting activities. Research shows that Exchange 

Participants are guided from the outset through orientation by Local Volunteers to 

understand the environment, school routines, and local customs. Teaching activities are 

interactive and culture-based with intensive mentoring, while regular coordination between 

the Organizing Committee, Local Volunteers, and partner schools ensures the smooth 

running of the program. Additional activities such as visits to MSMEs and social activities 

enrich the participants' experience. Overall, the program implementation process is 

structured, responsive, and well-received by all parties. 

The implementation of the IGV Program went quite well with orientation, mentoring, 

and teaching activities at schools as well as structured MSME activities. Local Volunteers 

helped participants adapt, while coordination by the Organizing Committee and internal 

monitoring were carried out, although not consistently. Several obstacles arose related to 

participant adaptation and schedule changes. Overall, the program process was effective but 

needed strengthening in coordination and documentation (Stufflebeam & Coryn, 2014; 

Yanti & Sada, 2023; Schulte, 2024; Sari et al., 2022). 
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Product Evaluation  
Product evaluation assesses the final results of the IGV Program for all parties 

involved. The results of the study show that Exchange Participants experienced an increase 

in communication skills, self-confidence, flexibility, and understanding of Indonesian 

culture. Local Volunteers developed cross-cultural communication skills and adaptability, 

while the Organizing Committee improved in coordination, program management, and 

work plan preparation. Partner schools benefited from a more interactive learning 

atmosphere and increased student motivation. MSMEs received practical input from 

international participants that helped them develop their businesses. The program also 

strengthened AIESEC's legitimacy on campus, increased organizational capacity, and 

supported the internationalization strategy of UPN “Veteran” Yogyakarta. Overall, the IGV 

Program had a positive impact on participants, partners, and organizers. 

The IGV program has a positive impact: Exchange Participants improve their 

communication skills, self-confidence, and cultural understanding (Tian & McConachy, 

2021), Local Volunteers and the Organizing Committee strengthen their leadership and soft 

skills (Yanti et al., 2023), partner schools and students become more interactive and 

motivated (Nelson, 2023), and MSMEs receive business development input (Chen et al., 

2023). This program also strengthens AIESEC's legitimacy and supports campus 

internationalization (Nguyen & Condry, 2023). Overall, the program results are good, with 

partner documentation needing to be strengthened. 

5. Conclusion 

Based on an evaluation using the CIPP model, the Incoming Global Volunteer 

Program organized by AIESEC at UPN “Veteran” Yogyakarta showed positive results in all 

evaluation components. (1) The context evaluation results show that the program objectives 

are in line with the needs of the institution, international participants, local students, and 

program partners. The program supports the campus internationalization agenda and 

provides cross-cultural experiences for international participants. (2) The input evaluation 

results show that human resources readiness, institutional support, and supporting facilities 

are adequate. The Organizing Committee and Local Volunteers were able to effectively carry 

out planning, coordination, and mentoring of international participants. (3) The results of 

the process evaluation show that the implementation of the program is generally in line with 

the plan. Initial orientation, daily mentoring, and regular coordination support the smooth 

running of activities despite obstacles in the form of participant adaptation and schedule 

adjustments. The consistency of internal monitoring needs to be improved. (4) The results 

of the product evaluation show that the program has a positive impact on all parties. 

Exchange participants experience an increase in communication skills, cultural adaptation, 

and self-confidence. Local students have developed their leadership, coordination, and 

program management skills. Partner schools have shown increased student enthusiasm and 

participation, while MSMEs have received business development input. This program has 

also strengthened AIESEC's legitimacy and supported the campus internationalization 

agenda. 

Overall, the implementation of the IGV Program has met its objectives and is in the 

good category, making it worthy of continuation with strengthening in the areas of 

documentation, coordination, and program sustainability monitoring. 

 

  



International Journal of Social Science and Humanity 2025 (December), vol. 2, no. 4, Kustiyana, et al. 210 of 213 

 

References 

Adeoye, M. A. (2025). Jurnal Penelitian Pendidikan P-Issn 0126-4109 E-Issn 2549-6670 1 | Paedagogia. An In-Depth Analysis. 
Paedagogia, 28(1), 1–23. Https://Doi.Org/10.20961/Paedagogia.V28i1.99059 

Ahmad, Sari, A. J. T., Wardana, A. H., Rosyid, M. N. I., Widianto, E., & Rasyad, A. (2022). Literatur Review: Tren Perkembangan 
Pendidikan Non-Formal Di Indonesia. Jurnal Pendidikan, 7(2), 76–82. 

Aiesec. (2025b). Volunteering – Global Volunteer Program Overview. Aiesec International. Https://Aiesec.Org/Global-Volunteer? 
Aimi, M.-, Aima, Z., & Fitri, D. Y. (2024). Analisis Kemampuan Pemahaman Konsep Matematis Siswa Pada Materi Bunga & Anuitas. 

J-Pimat : Jurnal Pendidikan Matematika, 6(1), 1065–1074. Https://Doi.Org/10.31932/J-Pimat.V6i1.3260 
Ali, R. M., & Hastuti, D. (2022). College: A Universal Tool To Assess Indonesian Student’s Soft Skills. Proceedings Of The 5th 

International Conference On Current Issues In Education (Iccie 2021), 640(Iccie), 19–24. 
Https://Doi.Org/10.2991/Assehr.K.220129.004 

Almeida, F., & Morais, J. (2025). Non-Formal Education As A Response To Social Problems In Developing Countries. E-Learning And 
Digital Media, 22(2), 122–138. Https://Doi.Org/10.1177/20427530241231843 

Andriani, D., Maritasari, D. B., Laela, I., & Husnadia, S. (2025). Pemilihan Teknik Sampling Yang Tepat Dalam Penelitian Kualitatif : 
Literature Review Memecahkan Masalah Melalui Pengumpulan , Pengolahan , Analisis Data , Dan Penarikan Menguji Hipotesis 
, Seringkali Berfokus Pada Generalisasi Temuan Ke Populasi Yang Lebi. Indo-Mathedu Intellectuals Journal, 6(4), 6238–6247. 
Https://Doi.Org/Http://Doi.Org/10.54373/Imeij.V6i4.3783 

Anfas, M. T., Retnaningdyah, P., & Munir, A. (2023). The International Students’ Experiences Of Their Intercultural Communication 
Competence In Indonesia. Edukasia: Jurnal Pendidikan Dan Pembelajaran, 4(2), 2697–2706. 
Https://Doi.Org/10.62775/Edukasia.V4i2.654 

Arbeni, W., Naomira, D., Bayu Syahrapi, R., Pratiwi, R., Molita, P., & Halim, A. (2025). Educational Evaluation: Types, Processes, 
Challenges, And Implications For Educational Policy. Jurnal Nasional Holistic Science, 5(1), 53–58. 
Https://Jurnal.Larisma.Or.Id/Index.Php/Hs/Article/View/833/673 

Ardiansyah, Risnita, & Jailani, M. S. (2023). Teknik Pengumpulan Data Dan Instrumen Penelitian Ilmiah Pendidikan Pada Pendekatan 
Kualitatif Dan Kuantitatif. Jurnal Ihsan : Jurnal Pendidikan Islam, 1(2), 1–9. Https://Doi.Org/10.61104/Ihsan.V1i2.57 

Arifin, Z. (2015). Evaluasi Pembelajaran Penulis. In Direktorat Jenderal Pendidikan Islam Kementerian Agama Ri. 
Baybayan, J. Y. (2025). An Evaluation Of Mathematics Intervention Program For Struggling Students Using Provus Discrepancy 

Evaluation Model: Aligning Design, Implementation, And Student Achievement. Romeo Review Of Multidisciplinary Education 
Culture And Pedagogy, 4(2), 133–140. Https://Doi.Org/10.55047/Romeo.V4i2.1715 

Bedoya-Guerrero, A., Basantes-Andrade, A., Rosales, F. O., Naranjo-Toro, M., & León-Carlosama, R. (2024). Soft Skills And 
Employability Of Online Graduate Students. Education Sciences, 14(8), 1–16. Https://Doi.Org/10.3390/Educsci14080864 

Beuken, M. Van Den, Loos, I., Maas, E., Stunt, J., & Kuijper, L. (2025). Experiences Of Soft Skills Development And Assessment By 
Health Sciences Students And Teachers: A Qualitative Study. Bmc Medical Education, 25(1), 1–14. 
Https://Doi.Org/10.1186/S12909-025-07289-2 

Bradea, A. (2023). Volunteering As A Component Of Non-Formal Education. Proceedings Of The 9th International Conference 

Education Facing Contemporary World Issues (Edu World 2022), 3-4 June, 2022, University Of Pitești, Pitești, Romania, 5, 572–
583. Https://Doi.Org/10.15405/Epes.23045.59 

Chan, S. C. F., Ngai, G., Yau, J. H., Chan, S. C. F., Ngai, G., Yau, J. H., & Kwan, K. P. (2021). Impact Of International Service-Learning 
On Students ’ Global Citizenship And Intercultural Effectiveness Development. International Journal Of Research On Service-
Learning And Community Engagement, 9(1), 1–12. 

Chand, S. P. (2025). Methods Of Data Collection In Qualitative Research: Interviews, Focus Groups, Observations, And Document 
Analysis. Advances In Educational Research And Evaluation, 6(1), 303–317. Https://Doi.Org/10.25082/Aere.2025.01.001 

Chang, X., & Wang, Z. (2024). Assessing The Development Of Primary English Education Based On Cipp Model—A Case Study From 
Primary Schools In China. Frontiers In Psychology, 15(June). Https://Doi.Org/10.3389/Fpsyg.2024.1273860 

Chanthalangsy, P., Yeh, B., Choi, S. J., & Park, Y. C. (2024). Program Evaluation Of Postgraduate Obstetrics And Gynecology Training 
In Lao People ’ S Democratic Republic - Using The Cipp Model. 6, 1–10. 

Chen, L., Li, D., & Li, Y. (2023). Does Volunteer Service Foster Education For A Sustainable Future?—Empirical Evidence From 
Chinese University Students. Sustainability (Switzerland), 15(14), 1–22. Https://Doi.Org/10.3390/Su151411259 

Clinton, J., & Hattie, J. (2024). Revisiting And Expanding Scriven’s Fallacies About Formative And Summative Evaluation. Journal Of 
Multidisciplinary Evaluation, 20(47), 13–23. Https://Doi.Org/10.56645/Jmde.V20i47.1039 

Corney, T., Marion, J., Baird, R., Welsh, S., & Gorman, J. (2024). Youth Work As Social Pedagogy: Toward An Understanding Of Non-
Formal And Informal Education And Learning In Youth Work. Child And Youth Services, 45(3), 345–370. 
Https://Doi.Org/10.1080/0145935x.2023.2218081 

Dempsey-Brench, K., & Shantz, A. (2022). Skills-Based Volunteering: A Systematic Literature Review Of The Intersection Of Skills And 
Employee Volunteering. Human Resource Management Review, 32(4), 1–20. Https://Doi.Org/10.1016/J.Hrmr.2021.100874 

Economic, F. W. (2023). Aiesec International. Https://Www.Weforum.Org/Organizations/Aiesec-International/ 
Elsa, L., & Cahayani, A. (2024). Pengaruh Soft Skill Dan Pengalaman Magang Kerja Terhadap Kesiapan Kerja Mahasiswa. Ilmu 

Manajemen Dan Akuntansi, 16(2), 1–15. 
Feren, C., Gatot, Y., Yuliana, S., Riyanti, D., & Pontianak, U. T. (2023). A Study On English Speaking Skill Development Of Exchange 

Participant Returnee From Aiesec Global Volunteer Program Of An English Student In Universitas Tanjungpura. Journal Of 
Scientific, Research, Education, And Technology, 2(4), 1516–1522. 

Firdaus, F. (2024). Peningkatan Keterampilan Hard Skill Siswa Melalui Pelatihan Microsoft Excel. Jurnal Penelitian Multidisiplin Bangsa, 
1(3), 172–177. Https://Doi.Org/10.59837/Jpnmb.V1i3.47 

Forh, M., Noah, M., & Iryna, C. (2024). Discover Sustainability Internationalising Higher Education Curricula For Sustainable 
Development : Considerations For Indigeneity And ( Inter ) Culturality. Discover Sustainability. 
Https://Doi.Org/10.1007/S43621-024-00520-Y 

https://doi.org/10.20961/Paedagogia.V28i1.99059


International Journal of Social Science and Humanity 2025 (December), vol. 2, no. 4, Kustiyana, et al. 211 of 213 

 

García, R. S. (2023). A Service-Learning Program Assessment : Strengths , Weaknesses And Impacts On Students. Intangible Capital, 
19(1), 4–24. 

Genkova, P., & Schreiber, H. (2025). Measuring Intercultural Competence — A Review And Introduction Of The Cult Euro 1 Test For 
Intercultural Competence. Frontiers In Psychology, 1–18. Https://Doi.Org/10.3389/Fpsyg.2025.1621499 

Giancaspro, M. L., & Manuti, A. (2021). Learning To Be Employable Through Volunteering: A Qualitative Study On The Development 
Of Employability Capital Of Young People. Frontiers In Psychology, 12, 1–12. Https://Doi.Org/10.3389/Fpsyg.2021.574232 

Gregorová, A. B., Culcasi, I., Olías, M. Á., & Valero, A. A. (2025). International Service-Learning, Volunteering Networks, And Social 
Justice Through The European Interuniversity Fly Program. Journal Of Higher Education Outreach And Engagement, 29(2), 
127–146. 

Guillén-Yparrea, N., & Ramírez-Montoya, M. S. (2023). Intercultural Competencies In Higher Education:A Systematic Review From 
2016 To 2021. Cogent Education, 10(1), 1–14. Https://Doi.Org/10.1080/2331186x.2023.2167360 

Gutiérrez-Santiuste, E., & Ritacco-Real, M. (2023). Intercultural Communicative Competence In Higher Education Through 
Telecollaboration: Typology And Development. Education And Information Technologies, 28(11), 13885–13912. 
Https://Doi.Org/10.1007/S10639-023-11751-3 

Hadi Sulistyanto, T., Ghina, A., Hanny, H., Dewi, A., Eva, A., & Ela, N. (2025). Organizational Involvement In Higher Education As A 
Predictor Of Students’ Soft Skills. Synergy: Journal Of Collaborative Sciences, 1(1), 100–114. 
Https://Doi.Org/10.69836/Synergy.V1i1.94 

Herdha, R., Kurniawan, R. F., Gading, W., Muttaqin, M. I., & Amalia, K. (2024). Evaluasi Program Pendidikan. Tsaqofah, 4(4), 3039–
3044. Https://Doi.Org/10.58578/Tsaqofah.V4i4.3143 

Ilbad, I., & Ismaniar. (2021). Peran Pendidikan Non Formal Dalam Pemberdayaan Masyarakat Berbasis Potensi Wisata Alam Bukit 
Teletabis. Jambura Journal Of Community Empowerment, 2(1), 55–63. 

Iqbal, M., Marpaung, W. T., Maulida, S., Oktaviani, D., & Widyana, T. (2024). Evaluasi Program Pendidikan. Indo-Mathedu Intellectuals 
Journal, 5(3), 3904–3911. Https://Doi.Org/10.54373/Imeij.V5i3.1465 

Johari, M. D. B. M. (2024). The Perception Of Volunteerism In Cultivating Soft Skills In University Students. Electronic Journal Of 
Business And Management, 9(2), 1–13. 

Jusoh, A. J., Rashid, N. A., Jamilah, R., Yusof, R., & Wahab, S. (2024). Validity Of Kirkpatrick Evaluation Model Instrument For Drug 
Prevention Education Programs In Primary School. 2022(2), 57–69. 

Karim, M. Z. (2025). Applying Cipp Model For Syllabus Evaluation: Assessing The Ma In Elt Syllabus Of A Private University In 
Bangladesh. International Journal Of Research And Innovation In Social Science (Ijriss), 9(02), 1406–1414. 
Https://Doi.Org/Https://Dx.Doi.Org/10.47772/Ijriss.2025.9020114 

Kearney, J., Bond-Barnard, T., & Chugh, R. (2024). Soft Skills And Learning Methods For 21st-Century Project Management: A Review. 
International Journal Of Information Systems And Project Management, 12(4), 5–20. Https://Doi.Org/10.12821/Ijispm120401 

Kuffuor, O., Aggrawal, S., Jaiswal, A., Smith, R. J., & Morris, P. V. (2024). Transformative Pathways: Implementing Intercultural 
Competence Development In Higher Education Using Kotter’s Change Model. Education Sciences, 14(7), 1–20. 
Https://Doi.Org/10.3390/Educsci14070686 

Kyaw, C., & Mar, K. (2023). Exploring The Impact Of Study Abroad On Students’ Intercultural Competence  : The Case Of Myanmar. 
Journal Of Comparative & International Higher Education, 15(3), 81–97. Https://Doi.Org/10.32674/Jcihe.V15i3.4419 

Lamri, J., & Lubart, T. (2023). Reconciling Hard Skills And Soft Skills In A Common Framework: The Generic Skills Component 
Approach. Journal Of Intelligence, 11(6), 1–19. Https://Doi.Org/10.3390/Jintelligence11060107 

Lee, P. B. Y., Luo, Z., Camus, R. M., Ngai, G., & Chan, S. (2025). The Impact Of International Service-Learning On Students’ 
Development In Intercultural Sensitivity. Journal Of Higher Education Outreach And Engagement, 29(2), 147–166. 

Lemmons, K. K. (2023). Study Abroad Academic Pre-Departure Course: Increasing Student’s Intercultural Competence Pre-Sojourns. 
Frontiers: The Interdisciplinary Journal Of Study Abroad, 35(3), 128–150. Https://Doi.Org/10.36366/Frontiers.V35i3.693 

Liao, S., Hung, Y., Chang, C., & Ting, Y. (2025). Multistakeholder Assessment Of Project-Based Service-Learning In Medical Education : 
A Comparative Evaluation. Advances In Medical Education And Practice, May, 953–963. 

Lin, Y., & Zheng, Y. (2024). A Survey On The Intercultural Competence Of Chinese Students Volunteers For The International Events 
At Private Colleges —Taking The Sixth China International Import Expo As An Example. International Journal Of Linguistics, 
Literature And Translation (Ijllt), 199–215. Https://Doi.Org/10.32996/Ijllt 

Luthfiyani, P. W., & Murhayati, S. (2024). Strategi Memastikan Keabsahan Data Dalam Penelitian Kualitatif. Jurnal Pendidikan Tambusai, 
8(3), 45315–45328. 

Malcolm M, P. (1969). The Discrepancy Evaluation Model: An Approach To Local Program Improvement And Development. U.S. 
Department Of Health, Education & Welfare, Office Of Education. Https://Eric.Ed.Gov/?Id=Ed030957 

Marzuki, S. N., Muljan, M., Haslinda, H., & Affandi, L. (2024). Soft Skill And Hard Skill Development Model In Improving The Quality 
Of Human Resources In The Higher Education Environment. Qalamuna: Jurnal Pendidikan, Sosial, Dan Agama, 16(1), 571–
582. Https://Doi.Org/10.37680/Qalamuna.V16i1.5070 

Maulidiyah, R., & Ubaidillah, H. (2024). Pengaruh Soft Skill, Hard Skill Dan Motivasi Pada Kesiapan Kerja Mahasiswa Sebagai Generasi 
Z Dalam Menghadapi Era Digital. Costing:Journal Of Economic, Business And Accounting, 7(3), 4875–4889. 

Mayer, C. H., Louw, L., & Larsen, J. (2024). Developing Intercultural Competences In The Study-Abroad Programme Semester At Sea 
(Sas). Journal Of Intercultural Communication, 24(1), 120–131. Https://Doi.Org/10.36923/Jicc.V24i1.644 

Meri, Sofyan, & Yanto. (2023). Evaluation Of The School Literacy Movement In Primary Schools A . Introduction. Edunesia: Jurnal 
Ilmiah Pendidikan, 4(3), 1259–1274. 

Mitchell, L. M. (2023). Intercultural Competence: Higher Education Internationalisation At The Crossroads Of Neoliberal, Cultural And 
Religious Social Imaginaries. Religions, 14(6), 1–18. Https://Doi.Org/10.3390/Rel14060801 

Mohammed, F. S., & Ozdamli, F. (2024). A Systematic Literature Review Of Soft Skills In Information Technology Education. 
Behavioral Sciences, 14, 1–20. 



International Journal of Social Science and Humanity 2025 (December), vol. 2, no. 4, Kustiyana, et al. 212 of 213 

 

Molnar, Z., Taralik, K., & Kozák, T. (2025). Motivations, Concerns, And Benefits Of International Volunteering In Hungary. 
International Society For Third Sector Research, 36(4), 494–510. Https://Doi.Org/10.1007/S11266-024-00662-7 

Muhammad, I., Ariani, S., & Idris, A. (2024). Jenis Pendidikan Nonformal Di Indonesia Abstrak. Educator Development Journal, 2(2), 
68–87. 

Murtafiaf, N. H. (2018). Evaluasi Pendidikan. In Jakarta: Rineka Cipta (Issue April). 
Nadeem, M. U., & Zabrodskaja, A. (2023). A Comprehensive Model Of Intercultural Communication For International Students Living 

In Culturally Diverse Societies : Evidence From China. Frontiers In Communication. 
Napil, J. S. C., Rome, C. A., Tenorio, K. R., & Villaluz, S. R. (2025). Influence Of Volunteer Motivations To The University Students’ 

Leadership Styles. European Journal Of Political Science Studies, 8(1), 32–53. Https://Doi.Org/10.46827/Ejpss.V8i1.1892 
Nelson, T. (2023). Value Of Volunteer Leadership For University Students Formerly Enrolled In Prescribed Reading: An Anti-Deficit 

Model. Journal Of College Academic Support Programs, 5(2), 34–46. Https://Doi.Org/10.58997/5.2fa3 
Nguyen, J. J., & Condry, D. L. J. (2023). Evaluating Differences In Community-Engaged Learning And Service-Learning Via The Context 

, Input , Process , And Product Model. December, 1–13. Https://Doi.Org/10.3389/Feduc.2023.1289322 
Novalinda, R., Ambiyar, A., & Rizal, F. (2020). Pendekatan Evaluasi Program Tyler: Goal-Oriented. Edukasi: Jurnal Pendidikan, 18(1), 

137. Https://Doi.Org/10.31571/Edukasi.V18i1.1644 
Nurbaiti, & Putri, A. D. (2024). Hard Skill, Soft Skill Dan Efikasi Diri Terhadap Kesiapan Kerja Mahasiswa Tingkat Akhir Feb Perguruan 

Tinggi Di Kota Bandar Lampung. Jurnal Administrasi Bisnis, 14(1), 20–32. Https://Doi.Org/10.35797/Jab.14.1.20-32 
Nurrahman, A., Saputri, A., Nugraha, R. A. Z., & Juliani, D. (2023). Evaluation Implementation Of The Independent Curriculum With 

The Cipp Model In Vocational High Schools. Jurnal Al Burhan, 3(2), 1–9. Https://Doi.Org/10.58988/Jab.V3i2.229 
Parveen, T., & Sharma, P. (Dr. . V. K. (2023). Nurturing Soft Skills: Unlocking The Key To Career Advancement And Workplace 

Success. International Journal For Multidisciplinary Research, 5(4), 1–8. Https://Doi.Org/10.36948/Ijfmr.2023.V05i04.4525 
Pinna Pintor, S., & Premazzi, V. (2024). The Key Role Of Intercultural Competencies For Effective Integration: From Theory To 

Practice. Quality Education For All, 1(2), 94–111. Https://Doi.Org/10.1108/Qea-03-2024-0027 
Pradhan, S., Yee, T., Jose, T. Da, & Amatya, E. (2024). Evaluation Of Volunteering Program For International Students In Australia : 

The Ausleap Program. The Journal Of Engaged Scholarship, 8(September), 59–75. 
Pratiwi, P. A., Fahima Mashalani, Maulia Hafizhah, Azra Batrisyia Sabrina, Nur Hapsi Harahap, & Deasy Yunita Siregar. (2023). 

Mengungkap Metode Observasi Yang Efektif Menurut Pra-Pengajar Efl. Mutiara : Jurnal Penelitian Dan Karya Ilmiah, 2(1), 133–
149. Https://Doi.Org/10.59059/Mutiara.V2i1.877 

Putri, I. I., Sinring, B., Arfah, A., Alwany, T., & Taufan, R. R. (2023). Pengaruh Hard Skill Dan Soft Skill Terhadap Kinerja Karyawan. 
Center Of Economic Students Journal, 6(2), 223–238. Https://Doi.Org/10.56750/Csej.V6i2.588 

Qomaruddin, & Sa’diyah, H. (2024). Kajian Teoritis Tentang Teknik Analisis Data Dalam Penelitian Kualitatif: Perspektif Spradley, Miles 
Dan Huberman. Journal Of Management, Accounting And Administration, 1(2), 77–84. 

Rahmi, W. (2024). Analytical Study Of Experiential Learning: Experiential Learning Theory In Learning Activities. Edukasia: Jurnal 
Pendidikan Dan Pembelajaran, 5(2), 115–126. Https://Doi.Org/10.62775/Edukasia.V5i2.1113 

Ratnayake, A., & Lederer, A. (2024). Service Learning In Public Health : A Critical Assessment Of Potential Benefits And Unintended 
Consequences. Pedagogy In Health Promotion: The Scholarship Of Teaching And Learning, 10(1), 11–15. 
Https://Doi.Org/10.1177/23733799231177043 

Resch, K., Knapp, M., Schrittesser, I., Resch, K., Knapp, M., & Schrittesser, I. (2022). How Do Universities Recognise Student 
Volunteering ? A Symbolic Interactionist Perspective On The Recognition Of Student Engagement In Higher Education Of 
Student Engagement In Higher Education. European Journal Of Higher Education, 12(2), 194–210. 
Https://Doi.Org/10.1080/21568235.2021.1919170 

Riinawati. (2021). Pengantar Evaluasi Pendidikan. In Pengantar Evaluasi Pendidikan. Thema Publishing. 
Rikala, P., Braun, G., Järvinen, M., Stahre, J., & Hämäläinen, R. (2024). Understanding And Measuring Skill Gaps In Industry 4.0 — A 

Review. Technological Forecasting And Social Change, 201, 1–19. Https://Doi.Org/10.1016/J.Techfore.2024.123206 
Rizakhojayeva, G., Ramankulov, S., Akeshova, M., Nurizinova, M., Tuyakov, Y., & Abdrakhmanov, R. (2025). Stem-Based Approaches 

To Soft Skills Development: A Synthesis Of Meta-Analytic Findings And Empirical Evidence. Frontiers In Education, 
10(September), 1–17. Https://Doi.Org/10.3389/Feduc.2025.1663155 

Roza, V., Melani, M., Reflinda, R., Rianto, R., Welsh, A., & Fudhla, N. (2024). Measuring Efl Students‟ Intercultural Competence And 
Language Skill After Having An International Living. World Journal Of English Language, 14(6), 544–561. 
Https://Doi.Org/10.5430/Wjel.V14n6p544 

Rusmulyani, K., Yudana, I. M., Natajaya, I. N., & Divayana, D. G. H. (2022). E-Evaluation Based On Cse-Ucla Model Refers To 
Glickman Pattern For Evaluating The Leadership Training Program. International Journal Of Advanced Computer Science And 
Applications, 13(5), 279–294. Https://Doi.Org/10.14569/Ijacsa.2022.0130534 

Sadeghi-Bazargani, H., Golestani, M., Ghaffarifar, S., Kazemi, A., Jafari-Khounigh, A., Harzand-Jadidi, S., & Rezaei, M. (2025). A Five-
Year Evaluation Of Safety And Traffic Course By Students And Lecturers Using The Cipp Evaluation Model. Journal Of Road 
Safety, 36(1), 11–20. Https://Doi.Org/10.33492/Jrs-D-25-1-2468164 

Sankaran, S., & Saad, N. (2022). Evaluating The Bachelor Of Education Program Based On The Context , Input , Process , And Product 
Model. Frontiers In Education, 7(June), 1–8. Https://Doi.Org/10.3389/Feduc.2022.924374 

Sari, D. F., Asfiah, N., & Irawati, S. (2022). The Effect Of Volunteer Motivation And Servant Leadership On Organizational 
Commitment At Aiesec Members Of Universitas Muhammadiyah Malang. Jamanika (Jurnal Manajemen Bisnis Dan 
Kewirausahaan), 2(02), 102–110. Https://Doi.Org/10.22219/Jamanika.V2i02.21968 

Scheinert, L., Guffler, K., Polak, J. T., & Bruder, M. (2019). International Development Volunteering: An Instrument For Promoting 
Education In Line With The Sustainable Development Goals? International Journal Of Development Education And Global 
Learning, 11(1), 4–28. Https://Doi.Org/10.18546/Ijdegl.11.1.02 

Schulte, M. (2024). The Role Of Community Service- Learning In International Schools: A Marginalized Approach? Journal Of Research 
In International Education, 23(3), 207–223. Https://Doi.Org/10.1177/14752409241302397 



International Journal of Social Science and Humanity 2025 (December), vol. 2, no. 4, Kustiyana, et al. 213 of 213 

 

Schultes, M., Graf, D., Holzer, J., Schober, B., & Spiel, C. (2025). Implementation And Evaluation Of Service Learning At Higher 
Education Institutions. Evaluation And Program Planning, 112(102622), 1–8. 
Https://Doi.Org/10.1016/J.Evalprogplan.2025.102622 

Shoozan, A., & Mohamad, M. (2024). Application Of Interview Protocol Refinement Framework In Systematically Developing And 
Refining A Semi-Structured Interview Protocol. Shs Web Of Conferences, 182, 04006. 
Https://Doi.Org/10.1051/Shsconf/202418204006 

Sitoyo, S., & Sodik, M. A. (2015). Dasar Metodologi Penelitian. Literasi Media Publishing. 
Solehuddin, M., Faliza, N., Fahrizal, E., & Yani, A. (2025). Community Empowerment Through Non-Formal Education: An Analysis 

Of Community Service Programs In Village A. International Journal Of Community Service, 4(1), 99–108. 
Https://Ejournal.Ipinternasional.Com/Index.Php/Ijcs 

Sri Wahyuni, I., & Ahmad, A. (2024). Implementasi Model Center For The Study Of Evaluation-University Of California In Los Angles 
(Cse-Ucla): Dalam Mengevaluasi Program E-Planning Dan E-Budgeting. Jurnal Akuntansi Dan Ekonomi Bisnis, 13(01), 1–15. 
Https://Doi.Org/10.33795/Jaeb.V13i01.5102 

Sriwahyuni, A., Andika Tri Putra Pamungkas, & Chika Frila Maulidya. (2023). Pendidikan Nonformal Dan Pengembangan Masyarakat 
Di Desa Bencoy. Jurnal Pengabdian Kepada Masyarakat Abdi Putra, 3(2), 65–70. Https://Doi.Org/10.52005/Abdiputra.V3i2.77 

Steckley, M., & Steckley, J. (2022). E-Volunteering As International Experiential Learning: Student And Community Perspectives. 
Canadian Journal Of Development Studies, 43(2), 237–258. Https://Doi.Org/10.1080/02255189.2021.1952856 

Stufflebeam, D. L. S., & Coryn, C. L. S. (2014). Evaluation Theory, Models, And Applications (Second Edi). Jossey-Bass (A Wiley Brand). 
Sucipto, S. D., Harlina, H., & Dewi, R. S. (2022). Karakteristik Kompetensi Komunikasi Lintas Budaya Pada Konselor Sekolah. Bulletin 

Of Counseling And Psychotherapy, 4(3), 717–724. Https://Doi.Org/10.51214/Bocp.V4i3.289 
Sudarsono, & Abad, H. (2024). Karakteristik Peserta Didik Pendidikan Non Formal. Jurnal Widya Balina: Jurnal Ilmu Pendidikan Dan 

Ekonomi, 9(2), 1–7. Https://Doi.Org/10.37092/El-Ghiroh.V16i01.71 
Sugiyono. (2017). Metode Penelitian Kuantitatif, Kualitatif, Dan R&D. Alfabeta. 
Sugiyono. (2022). Metode Penelitian Kualitatif. In Metode Penelitian Kualitatif. Alfabeta. 
Sumarno, S. (2021). Evaluation Of The Cse-Ucla Model On Vocational High School Entrepreneurship Learning In Facing The Industry 

Era 4.0. Jurnal Kependidikan: Jurnal Hasil Penelitian Dan Kajian Kepustakaan Di Bidang Pendidikan, Pengajaran Dan 
Pembelajaran, 7(4), 956. Https://Doi.Org/10.33394/Jk.V7i4.4118 

Suyatmo, S., Ekohariadi, E., & Wardhono, A. (2024). Identify Factors That Influence Hard Skill Competency And Soft Skill Competency 
Through The Quality Of Teaching In Aviation Vocational Education. Ijorer : International Journal Of Recent Educational 
Research, 5(3), 599–611. Https://Doi.Org/10.46245/Ijorer.V5i3.584 

Syaadah, R., Hady, M., Ary, A. A., Silitonga, N., & Rangkuty, S. F. (2022). Pendidikan Formal, Pendidikan Non Formal Dan Pendidikan 
Informal. Jurnal Pendidikan Dan Pengabdian Kepada Masyrakat, 2(2), 125–131. Https://Jurnal.Permapendis-
Sumut.Org/Index.Php/Pema 

Tian, Z., & Mcconachy, T. (2021). Relational Challenges In An Intercultural Volunteer Programme In Jordan: Views From Chinese 
Participants. Journal Of Intercultural Communication Research, 50(6), 588–609. 
Https://Doi.Org/10.1080/17475759.2021.1959381 

Undang-Undang Republik Indonesia Nomor 20 Tahun 2003 Tentang Sistem Pendidikan Nasional, Pub. L. No. 20 (2003). 
Https://Doi.Org/10.24967/Ekombis.V2i1.48 

Vinickytė, I., Bendaravičienė, R., & Vveinhardt, J. (2020). The Impact Of Emotional Intelligence And Intercultural Competence On 
Work Productivity Of Volunteers In Respect To Age And Length In Volunteering. Business: Theory And Practice, 21(1), 379–
390. Https://Doi.Org/10.3846/Btp.2020.11405 

Wardani, H. K., Darusuprapti, F., & Hajaroh, M. (2022). Model-Model Evaluasi Pendidikan Dasar (Scriven Model, Tyler Model, Dan 
Goal Free Evaluation). Jurnal Pendidikan : Riset Dan Konseptual, 6(1), 36. 
Https://Doi.Org/10.28926/Riset_Konseptual.V6i1.446 

Westland, H., Vervoort, S., Kars, M., & Jaarsma, T. (2025). Interviewing People On Sensitive Topics: Challenges And Strategies. 
European Journal Of Cardiovascular Nursing, 24(3), 488–493. Https://Doi.Org/10.1093/Eurjcn/Zvae128. 

Wiranto, R. E., Deniar, S. M., & Pornsuratana, B. (2022). The Role Of Aiesec In Implementing Sdgs No. 4 Through Global Volunteers 
In The Suphanburi, Thailand. Qalamuna: Jurnal Pendidikan, Sosial, Dan Agama, 14(1), 113–132. 
Https://Doi.Org/10.37680/Qalamuna.V14i1.1459 

Yanti, M., & Sada, C. (2023). Aiesec Global Volunteer Activities And Students ’ Speaking Confidence. Journal Of English Education 
Program, 4(2), 78–90. Https://Doi.Org/10.26418/Jeep.V 

Yanti, M., Sada, C., & Salam, U. (2023). The Influence Of Aiesec Global Volunteer Activities Towards Students’ Speaking Confidence. 
Journal Of Scientific Research, Education, And Technology (Jsret), 2(3), 1438–1451. Https://Doi.Org/10.58526/Jsret.V2i3.243 

Yoshany, N., Mahmoodabad, S. S. M., Moradi, L., & Sharma, M. (2025). Beyond Traditional Training: A Comprehensive Cipp Evaluation 
Of Medical Internships: Assessing Program Design, Implementation, And Clinical Competency Outcomes. Bmc Medical 
Education, 25(1). Https://Doi.Org/10.1186/S12909-025-07404-3 

Youker, B. W. (2024). Scriven ’ S Goal-Free Evaluation. Journal Of Multidisciplinary Evaluation, 20(47), 28–31. 
Yusuf, A. B., Ghazali, M. A., Md Ghazali, N. H., Setambah, M. A. B., & Muhd Rusdin, N. (2024). Evaluating The Entrepreneurship 

Curriculum: A Structural Equation Modelling Analysis. International Journal Of Education, Psychology And Counseling, 9(56), 
309–321. Https://Doi.Org/10.35631/Ijepc.956020 

Yusuf, A. M. (2017). Metode Penelitian: Kuantitatif, Kualitatif, Dan Penelitian Gabungan (Edisi Pert, Vol. 17). Kencana. 
Zahroh, F. L., & Hilmiyati, F. (2024). Indikator Keberhasilan Dalam Evaluasi Program Pendidikan. Edu Cendikia: Jurnal Ilmiah 

Kependidikan, 4(03), 1052–1062. https://doi.org/10.47709/educendikia.v4i03.5049 
 

 
 


